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The goal of my thesis project is to write a booklet of case studies in Peace and
Diplomacy in order to teach my students that throughout history there have been and
continue to be effective non-violent methods to solving conflict. For my thesis project I
will be providing an introduction to non-violent change commenting on some prominent
and interesting examples. I will then analyze 2 case studies from history - Northern
Ireland's peace process and the U.S. Civil Rights movement. Finally, I will analyze a
recent case study of a peace that could have been (the Iraq War). All sections will have
questions and activities attached for student engagement and I have aligned the content
and assessments of each chapter/case study to Common Core State Standards.

In high school classrooms, the U.S. and World History curriculum is dominated
by war and conflict. My thought is, what if students studied peace movements? Wouldn’t
they be more attuned to advocating for non-violent solutions as future leaders?
Furthermore, don’t our youth deserve to know these heroic stories of leaders who risked
their lives to save many more lives? What follows is a culmination of this vision.
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Preface

My name is Darren Wallach, and I am a Social Studies teacher in Mid Coast
Maine. About a dozen years ago, I was teaching at an urban middle school in the city of
Boston, Massachusetts, and the violence of the Iraq War was constantly in the news.
My students seemed perplexed and sad about this. “Why are we over there?”, they
would ask. Coincidentally, I had just come from living in a war torn country. Less than 2
years before, I had served with Jesuit Volunteer Corps in a tiny village in the Himalayan
Kingdom of Nepal and experienced an incredibly warm and fascinating culture, but I
also saw aching social injustice and violence (as I had in Boston). The Nepali civil war
(1996-2006) was tearing this peaceful Buddhist and Hindu country apart, both literally
and figuratively. Apart from the violence (including kidnapping of teenagers for “reeducation” camps, extortion of teachers, and extrajudicial killings) was the profound
psychological fear of the threat of violence. There was also the negative cultural and
community impact of creeping distrust among Nepali people and the inability to travel
and enjoy some of the most beautiful places in the land.
Barely a year after I left Nepal, a miraculous and little known event occurred. I
heard this unfold in the news and in communication with various friends and colleagues.
The people of Kathmandu, tired of the civil war and an autocratic, non- democratic
regime, took to the streets, and in a matter of weeks had caused the King to abdicate
the throne and the Maoist rebels to lay down their arms. In real time we had witnessed a
modern day non-violent revolution. What the rebels had tried to do for ten long years
through widespread, brutal violence and intimidation was accomplished in less than 2
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weeks by the protests of the brave Nepali people.
Meanwhile in Boston, I had students who were recruited by gangs as young as
6th grade and were witnessing violence and gang activity right in their neighborhoods.
One of my best memories of that period is of a student named James (strong, funny and
athletic - he was looked up to by the other kids) telling me that when the gang members
tried recruiting him he would coolly shrug them off, saying “I’m all set”. On the level of
international conflict some of my students had family members who were military
personnel and sent to Iraq for a conflict many Americans didn’t understand or agree
with. Many Americans also knew that there were indeed non-violent alternatives to
resolve this conflict.
These experiences, and my upbringing at church, Catholic school and family,
had strong influences on encouraging peace and social justice. My mother traveled on
an integrated bus from Boston, MA to march on Washington in 1963 and witnessed
Martin Luther King’s famous “I have a dream” speech. My father bravely participated in
civil rights and anti-war marches in Cambridge and Boston in the 1960’s.
Soon after moving out of Boston to return to my home state of Maine, I decided
to apply for the Rotary Graduate Fellowship in Peace Studies in Bangkok, Thailand.
When I was accepted and completed this life-changing fellowship, I decided to continue
studying about peace issues at the University of Maine and strengthen my curriculum
vis a vis historical peace movements.
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Introduction

One of the first modern incidents of “citizen diplomacy” by average American
citizens without any experience in diplomacy or formal conflict resolution was during
peace talks for the Russo-Japanese War (1904-1905). This war is now known by
historians as World War Zero for its international implications of two imperial powers
from different continents. Local people became indirectly involved in the process of
encouraging two major powers to end their conflict. Local church and civic groups from
the seacoast region of Portsmouth, New Hampshire, and Kittery and Eliot, Maine,
hosted the Russians and Japanese to parties and dinners. One hotel owner graciously
invited the delegations to stay at his ocean- side hotel free of charge. Historians of the
Portsmouth Peace Treaty note that the comfortable and hospitable surroundings of
coastal Maine and New Hampshire may have created the atmosphere necessary for the
Russian and Japanese delegations to let down their guard and engage in peace talks.
This anecdote is an inspiring tale of how local people can be a part of a grander
vision to end violent conflict. In each of my case studies in this thesis, students will see
how leaders and average citizens used non- violent methods to successfully solve
conflicts. My hope is that these students will learn these tools and be inspired to do the
same in their own lives.
This idea of creating a comfortable atmosphere to soothe the tense atmosphere
far away from the war and with local people as hosts, was just a theory, but one that
worked in the case of the Russo-Japanese peace negotiations and has been used to
some extent in later peace negotiations. Theory certainly can assist in the process of
peace. Using a similar theory of conflict resolution, Jimmy Carter famously brought the
3

Egyptians and Israelis to Camp David, a quiet wooded retreat in Maryland, for peace
talks in the late 1970’s.
The idea of using nature and a peaceful environment to create an atmosphere
conducive to peace is currently used by the Seeds of Peace Camp, which brings
together teenagers from conflicting factions around the world, and is located on a
serene lake in the rural, northeastern U.S. state of Maine. I witnessed a beautiful
moment in 2009 as I unexpectedly saw a group of Catholic and Protestant campers
from Northern Ireland pile into the pews to attend St. Patrick’s Catholic Mass together in
tiny Newcastle, Maine. This would have been simply unthinkable in most villages in
Northern Ireland throughout the Catholic v. Protestant civil war of the 70’s, 80’s, and
90’s.The people - especially young people (even teenagers) and their energy,
enthusiasm and idealism - have played a key role in numerous non-violent movements.
Another outstanding example of a theory being successful in practice is found in
Gene Sharp’s brilliant work From Dictatorship to Democracy. This short treatise,
explains steps to be taken to bring down the power structure that enables dictators to
rule. Readers are versed in strategic planning steps such as finding and exploiting the
dictator’s Achilles heel (weakness) , noncooperation socially and economically, and
using the media to ridicule the dictator, thus showing that he is not all powerful.
The book was translated into many languages and used by student groups in
Serbia in the early 2000’s. These young people were, quite astonishingly, able to bring
down the notorious dictator Slobodan Milosevic in 2000. Egyptian revolutionaries also
had copies of Sharp’s works during the events in Tahrir Square, as part of the Arab
Spring democratic revolutions of 2011.
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On a smaller scale, Aldo Leopold's theory of a Biotic community as a way to
peace and Mahatma Gandhi’s Ashramic community both represent compelling models
for sustaining peace at the local level within a small community. Asking ashram
members (as Gandhi did) to take a vow of truth, non-stealing, non-possession and
communal manual labor may bear the fruits of peacefulness if organized well. Gandhi's
perspective on non-violence works within these communities by using discussion,
compromise, love and mutual respect. Often when intentional communities such as
Gandhi's have a religious philosophy, members tend to be more committed. Readers
will see this theory exhibited in chapter 2 on Martin Luther King Jr. and the Civil Rights
movement. Gandhi's deep Hindu belief kept his resolve, and his followers non-violently
accomplished the defeat of the world’s greatest empire - The British Empire. The
principles were deep in his soul, beyond the intellectual reasoning of non-violence one
may come to after an especially inspiring book or lecture.
It is important to note that not all Hindu sects follow the non-violent Hindu tenet of
ahimsa. In fact, there are some violent sects that have attacked Muslims in India and
denounced Gandhi as a traitor. Unfortunately, not all adherents or even sects of a
religion (including Hindu, Christian and even Buddhists) follow the nonviolent code
ensconced in the religions sacred texts. Consider, for example, U.S. Christians
advocating for war and capital punishment, or prominent Buddhist leaders in Myanmar
propagating hate against the Rohingya Muslims in Myanmar.
Nonetheless, Gandhi’s ashram's roots in the Hindu faith lends the Ashramic
community theory as a path to peace even more weight. The case is the same for
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Martin Luther King Jr., who coupled strong intellect and knowledge of writers on peace
issues with a fierce Christian religious commitment to social justice.
Aldo Leopold's Biotic Community presents a strong case for creating peace as
well as a commitment to nature and sustainability, as opposed to utilizing all nature has
to offer for profit. It is a generally more peaceful manner of living. Communities with
intact natural areas where citizens can walk, hike, bike, camp and congregate tend to
produce mentally and physically healthier communities. As the health of a community
increases, the tendency towards violence decreases. One could then argue that the
care people have towards their environment and community could translate quite readily
to each other as fellow humans being part of the biotic community. Following that - a
community would then show a resolve to improved social services and peaceful conflict
resolution, addressing issues that are the root causes of violence. Cities such as
Boulder, Colorado, Austin, Texas, and Portland, Maine, that take great care in keeping
open space and protecting soil and water, are not only very popular places to live but
rate lower in obesity rates and experience less violence than the so - called "concrete
jungles" in cities such as New York, Chicago and Detroit, or rural communities
pockmarked by mountaintop mining and excessive logging.
Using and studying theory is vital but we should be able to back it up using case
studies where that theory has worked if we are going to suggest to a group (that may be
risking life and limb in a peace movement) that they should adopt a theory of practice
for their cause. This is what my thesis project attempts to do- illustrate case studies of
successful historical Peace Movements (and one decidedly non - successful ) with
questions for students to consider and reflect upon. In each section, I have made an
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effort to outline how the people in these movements used their theories and were
successful in achieving their goals of greater freedom and equality for people. I do
believe that it can be inspiring to students to study particular figures (e.g. Martin Luther
King Jr.) and stories (e.g. Freedom Riders, Mahatma Gandhi’s protests). I am
constantly finding more of this material that I can pass on to my students.
In regards to peace education in general, there is little research, but in the
studies taken, positive results appear. Several important studies, such as Baruch Nevo
and Iris Brem’s comprehensive review of Peace Education literature, measured Peace
Ed program effectiveness at 80%-90%. Clive Harber and Noriko Sakade’s (University of
Birmingham, UK) article on Peace Education in UK classrooms (published in the
Journal of Peace Education) supports the efficaciousness of Peace Education.1
Professor Ian Harris, researcher and author, argues in his paper Peace
Education Evaluation; “The effectiveness of peace education cannot be judged by
whether it brings peace to the world, but rather by the effect it has on students' thought
patterns, attitudes, behaviors, values, and knowledge stock.”2 If we can transform the
hearts and minds of students before they become hardened adults, it will have much
more of an impact than peacebuilding after conflicts have already started. It will prevent
conflict in the first place and thus be doubly effective. Future community leaders,
mothers & fathers, educators and others will be more likely to use peaceful methods
when it comes to community, national, or international conflict. The goal of reduction of
domestic violence, community specific violence and tragic wars will be achieved.
My belief is that if teenagers at an impressionable age see peace as possible
they will be more inclined towards non-violence and diplomacy, both in the immediate
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future and as adults. Much peace building is accomplished after the fact; after a
disturbance, after two sides hate each other already. Education is where we can teach
young humans to adopt peaceful methods at a young age and see that it works. They
can even immediately be a part of peaceful solutions and change the course of conflict
in their communities.
In closing, for further reading I would suggest delving into strategies of the
recent (2010’s) peaceful revolutions in Tunisia and Egypt during the Arab Spring but
also lesser known revolutions such as the Singing Revolution in Estonia to end Soviet
rule, Chile’s 1989 people’s revolution against Augusto “Not a leaf moves in Chile if I

don't move it.“ Pinochet, Serbia’s aforementioned 2000 non-violent revolution and the
2006 April Revolution in Nepal. Research on times when the threat of war or violence
between two factions was real and probable and when diplomacy prevented the conflict
is quite rewarding. In short - looking at what is the science of peace movements? What
strategies have worked and why?
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CHAPTER 1: PEACE THROUGH DIPLOMACY;
THE CASE OF NORTHERN IRELAND

The conflict in Northern Ireland began in the late 1960's, but its roots are the
takeover of the Island nation of Ireland by neighboring regional power England in the
16th century. Religious difference and discrimination are at the root of this conflict,
which bubbled to the surface in the 20th century with what the Northern Irish call “The
Troubles.”
In 1998, after two years of complex and agonizing negotiations between
opposing sides, a peace which was thought impossible by many was achieved. My aim
in this case study is to explain this conflict scenario in full, analyze the root causes and
explain how the negotiations were successful. Lastly, and perhaps most importantly, I
will discuss what this can tell us for the future of negotiations and peacebuilding.
In short, this piece will have the practical benefit of looking at the question “what
did we learn?”, and “what we can use again?” in the diplomacy and peacemaking
process. It is imperative to utilize a holistic analysis, starting with the roots of conflict
and moving onto the conflict itself and the peace process.

Background Information

Northern Ireland is a British province made up of the six counties of Ulster in the
northern part of the European island of Ireland. Ireland has been inhabited for
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thousands of years, but came under direct British rule in the 17th century. Northern
Ireland initially came under English jurisdiction in the 12 th century however, and the
English intermarried with the Irish aristocracy in order to cement British hegemony. It is
extremely important to understand that many Irish citizens felt that there were hundreds
and hundreds of years of colonial domination upon their land. The landlord system may
have been the worst offense of all, as they were paying rent to wealthy English
landlords for land their ancestors rightfully owned and English overlords had taken from
them. Irish people were also forced to pay taxes to the (English) Anglican church, which
was not even their religion.
Upon taking over Ireland, England favored English citizens and nobility, and
gave vast amounts of land to them that was often confiscated from the native Irish
population. In Northern Ireland, they followed a strategy of purposely populating the
area with British families in order to eventually outnumber the Irish population. These
Scots & English Protestant settlers were called “planters”. This colonization of Ireland is
one of the key root causes of the conflict. The Irish population was overwhelmingly
Catholic and had spent many generations living on the land. After the English takeover,
wealthy Protestants were given the best land and they soon came into the top economic
position in the region. Great Britain also mistreated Ireland during tragic events such as
the Irish potato famine, which caused massive deaths and many Irish to emigrate to the
U.S., Canada and Australia.
By the mid - 20th century, English Protestants had surpassed the native Irish
Catholics and held a roughly 2/3rds majority. They held the power politically and
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economically in Northern Ireland and practiced discrimination in these arenas against
Catholics.
In the 1916, a rebellion occurred in the southern part of Ireland. By 1922, the
revolutionaries had successfully removed British rule from Ireland - but only the twenty
six southern counties became a separate nation. Six northeastern counties (in the
region of Ulster) had to remain as part of Great Britain as per the peace treaty. This
caused tremendous conflict and disagreement in Ireland, as many Irish thought their
leaders had “sold out” the North. Meanwhile the British argued that Protestants were in
the majority in this region and these citizens wished to remain with Great Britain. The
counter to this argument is, of course, that Protestants only had the majority because
the British empire had spent hundreds of years as a Colonial power over Ireland and
had “planted” English subjects in Northern Ireland.

Analysis of Conflict

By the 1960's, the Republic of Ireland had full power and Independence, and a
decent but not robust economy. It was overwhelmingly Catholic with little chance for
discrimination or power plays by British landowners or the British government, who had
(importantly) just recently given up its colonial domination in Africa and Asia. Just miles
from the Irish border however, Catholics in Northern Ireland faced deep discrimination in
housing, employment, education, and a much lower standard of income than their
neighboring Protestants. They also held the belief that they were ruled by a foreign
power, a colonial power of many hundreds of years, and the majority felt they should
11

rightly be united with their cousins in Ireland. This disparity in income and power just
miles away from the border can be seen as a root cause of the conflict.
All of this came to a bubbling point in 1960's when Northern Irish Catholics,
inspired by the American Civil Rights movement, pressed for reform of political and
economic systems in a non-violent manner. A group of Unionists (a group for Union with
Britain) called UVF, fearing an emboldened Catholic minority, started a vicious
campaign to squash dissent through violent communiqués and the bombing of a liquor
store in a Catholic neighborhood. As well, peaceful protests were handled violently by
the police (RUC), and Unionist counter protesters attacked Catholic marchers while the
police often did little or nothing to stop it.
These events are part of the beginning of the period called “The Troubles”, the
thirty year conflict between Catholics and Protestants in Northern Ireland. As in many
cases globally, when the non-violent route did not have immediate success, some
factions turned to violence. The years 1970-1972 were the most violent years of the
conflict. One pivotal event occurred in Londonderry (Derry) on Sunday Jan. 30, 1972, a
day that became known as “Bloody Sunday.” A peaceful protest by Catholics against
British government policies turned violent, with British troops opening fire and killing 13
Catholic demonstrators. Hundreds more, mostly civilians, were killed that year in a
variety of violent actions.3
Throughout the 70’s and 80’s the two sides hardened their stances, and views
became entrenched, only letting up in the mid 1990's. The main Catholic paramilitary
group- the IRA- was convinced that only violence could convince the British to leave
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Northern Ireland. The Protestant paramilitary groups in turn viciously attacked Catholics
who they even suspected of having ties to the IRA. The threat of losing power and
losing their alliance with Great Britain was too much for them to handle. Of course
prejudice played a role as well, as these groups felt and displayed superiority to their
Catholic neighbors.
In 1994, a dynamic leader of Sinn Fein (a Nationalist party linked to the IRA)
named Gerry Adams had disavowed violence, and called for a political solution to the
conflict, and asked for a visa to tour the United States.* With the granting of the visa by
President Bill Clinton and a specific call for U.S. involvement in the conflict came a
massive turning point in the troubles. Mr. Adams had given up his belief in violent
struggle for a Northern Ireland break from Great Britain and reunion with Ireland. This
was greeted with deep mistrust by Unionist groups (especially the paramilitary groups
and hard-line Unionists parties, for Adams had formerly been linked to the IRA). This
was to be a common theme and major reason for stalemate during the troubles and the
peace negotiations.
In 1996, President Clinton appointed former Senate Majority Leader George
Mitchell from the state of Maine to be chairman of all - party peace talks in Northern
Ireland. The Northern Irish were impressed by the involvement of such a powerful
government, and the Unionists were assuaged by a planned role for Great Britain. In
turn Nationalists were assured Ireland would also have a role in these talks.
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Analysis of Peace Negotiations

From the beginning, Mr. Mitchell experienced difficulty in dealing with opposing
sides. Threats of a walkout by opposing parties were common, and hard line Unionists (
those in favor of union with Great Britain) led by Ian Paisley were even making trouble
for the moderate Unionists. When Mitchell arrived at the large port city of Belfast,
Northern Ireland to start the talks, he was not given the respect due to him as Chairman
of the talks. He walked in amongst fighting and was ignored. Another person was even
sitting in his designated chairman seat. Some groups immediately complained and
walked out the minute they saw Chairman Mitchell walk in.
Mitchell then had to deal with 3 months of squabbling about the design for actual
negotiations. In other words - they argued for months about how they would start the
negotiations! Adding to the trouble was that the largest Catholic party was not even
represented. As in any peace negotiations, major players must be part of the process.
Attempting to score political points by refusing to talk to another party, exaggerating
their wrongdoing, or using populist mantras like “we don’t negotiate with terrorists” can
doom a peace process to failure. Mitchell knew that without any one of the larger
political parties the talks could fail. Case in point, Sinn Fein was not yet allowed in for
their apparent links to the IRA - who had not yet agreed to lay down their arms.
When Sinn Fein was finally allowed to participate, Martin McGuiness (Gerry
Adams deputy) represented the party and deserves much credit for his willingness to
compromise and follow through after the accords. Upon his death in 2017 President
Clinton sent out a statement honoring his efforts “As Sinn Fein’s chief negotiator, his
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integrity and willingness to engage in principled compromise were invaluable in
reaching the Good Friday Agreement. In the years that followed, he played an even
more important role in ensuring that the peace would last—personally overseeing the
arms decommissioning, joining the new government as the first Education Minister, and
later serving as Deputy Minister…”4
Mitchell spent much of his time doing active listening. As he puts in it his memoir
Making Peace (Mitchell, 1999), it was the same arguments over and over for hours and
hours, and at times nonsense meant to derail the talks or annoy participants within the
talks. At the end of the day, his listening tactic worked, as slowly negotiations came
together.5
When Tony Blair was elected the new Prime Minister of Britain in 1997, another
turning point came. His energy and enthusiasm was evident, and it created a surge of
possibility after a year and a half of, at times, fruitless negotiations. Mr. Blair was a
figure that inspired confidence in the Unionists that he wouldn't “give up” Northern
Ireland. He was more liberal than Conservative party former Prime Ministers John Major
and Margaret Thatcher, and was a figure Catholic nationalists thought would be fairer to
them.
In the end, George Mitchell's decision to make a definitive deadline two weeks
before Easter of 1998 was the final negotiating tactic that accomplished the goal. After
two years of active listening, gaining trust, and being tolerant and open to all parties he
finally laid down the hammer; ‘Two more weeks for a settlement or I'm out.’ 6 He
implicitly suggested that if they did not came to an agreement that two things could
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happen (none of them positive for the parties’ political future or for the people of
Northern Ireland) 1. The region would erupt in worse violence after false hope for
peace, and 2. They (the political leaders at the talks) would be partially blamed for this.
By using a brilliant tactic of tying an ethical argument with the leaders’ practical desire to
stay in power (self - preservation), he was able to push them to a settlement.
Finally, on Good Friday, April 10 1998, David Trimble, a moderate leader of the
largest Unionist party, called Mr. Mitchell and said they were ready “to do the
business”.7 An exhausted Mitchell called for a vote immediately, and the parties went to
a chamber to vote in favor for what was to be called the Good Friday agreement. It was
an historic and triumphant day for Northern Ireland and fraught with symbolism, for
Good Friday is the day celebrated by both Catholics and Protestants of the death of
their common savior - Jesus Christ. Christians believe that on this day Jesus Christ died
for them and will bring them to a new life. Easter, the most holy day for all Christians,
Catholics and Protestants alike, was only two days away.

Solutions for peace and why the talks were successful

Solutions for a sustainable peace involved a complex mixture of concessions by
both sides of the conflict. Although there are still lingering tensions and segregated
neighborhoods, in the past 20 years the Good Friday Peace Accords have been
successful in keeping the nation out of civil war, and increased equality and economic
strength. There have been some sporadic periods of violence but they have been few
and far between. Both the IRA and Protestant paramilitary groups have given up violent
16

action, with only dissatisfied fringe former militiamen being involved in threats or
violence.
Although a listing of all the individuals that were an Inspiration for parties and the
general public to begin the peace process in 1998 would be too lengthy to tackle, two
women should be mentioned for their especially powerful roles. Considering that the
vast majority of political leaders at the Good Friday accords and prominent figures in
sustaining violence were men, it is especially important to note the role of women in
peacebuilding. Betty Williams and Mairead Corrigan were Northern Ireland residents
deeply affected by the troubles, and started a group called Peace People, that
influenced the peaceful resolution through non-violent marches and campaigns for
greater social equality. Corrigan tragically experienced three of her nieces and nephews
killed in the violence while they were still just children. She was able to overcome anger
and desire for retribution and use her time and energy towards peace efforts instead.
Corrigan and Williams both won the Nobel Peace Prize for their efforts in 1976.8
What we have learned from the peace process is that concessions from both
sides, and deep, sustained cooperation by allies and larger Governments that are
generally trusted by opposing sides (Ireland & Great Britain respectfully), was crucial to
the peace negotiations and later, a sustained peace. There were five key themes to
successful peace negotiations and a lasting peace: economic concerns, patience, trust,
compromise, and battle fatigue (i.e. the common people being sick of the violence and
cost of war).
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Involvement by a superpower (the United States) was also important in leading
opposing sides to the table. By choosing a willing, well established, and formidable
mediator, the chances for success also increased. Within the negotiations, there were
several key factors that led to a settlement being reached. Chairman George Mitchell
talks repeatedly in his book Making Peace about using a diplomatic practice called
active listening. When factions feel they are listened to and not shouted and argued
back at, they are disarmed and have less grievance with the process, for they cannot
claim they were not respected or listened to.
Mitchell and others attributed the success of negotiations to a general battle
fatigue and disgust with the amount of, and seemingly random nature of, acts of
violence, over thirty years of conflict. Simply put, the people were just fed up. It didn't
seem that important to win exactly what they wanted if it would mean continued deaths,
distrust, and feeling unsafe in their own communities. There were a few key killings, in
fact, during the peace process that also turned the tide against the hard line and violent
factions.
The impact of spending and economic initiatives in bringing about and
maintaining peace are substantial. Even before the peace process in 1998, Catholics
were being given more and more opportunities for livelihood, thus breaking down a
highly significant factor in the violence- lack or economic opportunity. Catholics were
discriminated from entering certain colleges even up until the 1980’s. When given the
chance to enter college and earn a higher standard of living, barriers to economic
benefits were broken down.
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Another factor is the United Kingdom joining the European Union and the money
that went along with that membership. In 2010, I interviewed Dr. David Connolly about
the peace process. Dr. Connolly was, at the time, a Peace Studies researcher at York
University and a native of Belfast, Northern Ireland. He is currently director of Learning,
Evaluation and Research at the United States Institute of Peace.
Dr. Connolly called Economic initiatives “hugely important” to the eventual
peace. He explained that after the peace was established there was money given in
grants for projects such as roads and infrastructure. The EU had a project called the
peace fund that was set up to bring economic power and jobs to Northern Ireland.
Another large economic initiative was businesses investing in Northern Ireland that had
shied away during the instability of conflict.9 Considering that the financial costs of war
are staggering- weapons, training, military vehicles and equipment, rebuilding of
destroyed homes and building etc. etc., we can gather that the adverse monetary costs
played a factor as well.
Mitchell gained a trust amongst the parties involved by listening, working long
hours and not leaving the process even in difficult times. He also repeatedly mentions
distrust among opposing factions as a cause for difficulty in particular peace
negotiations. No matter what was presented, each side found a reason to oppose it
because they didn't believe the other side would follow through. Factions also
suspected an ulterior motive for a rival’s support of a particular section of the peace
agreement. Mitchell sat calmly day in and day out listening for hours to the same
arguments, fighting about fairly insignificant points, and experiencing incredibly little
results even after several months of work. What we learn from this (and in common with
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other peace negotiations) is that patience is a key reason for success. You must choose
mediators with the patience of Job when dealing with deceptive and extremist groups.
The compromise that was set out was not ideal for the Nationalists or the
Loyalists, and that may have been the point. Nationalists did not get to join the Republic
of Ireland and Loyalists had to power share and deal with Ireland having some say in
the affairs of Northern Ireland.
In June of 1998, the people of Northern Ireland voted for the Good Friday Peace
Agreement by a 70%-30% margin. Protestants voted only a slim majority for (52% ) and
Catholics (even though they did not attain their dream of a united island of Ireland)
voted for the agreements at a whopping 96% rate. In the Republic of Ireland it was 90%
for the agreement. 10 After thirty years of political figures and paramilitary leaders gaining
credibility and power by being non- compromising and using aggressive and violent
tactics (e.g. Ian Paisley, IRA leaders) the people finally embraced a compromise, and
continue to do so today. The peace negotiations and the Good Friday Peace Accords
were a model of successful diplomacy worthy of study and admiration still today.
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QUESTIONS:
1. How did the civil war in Northern Ireland have roots in the 16 th and 17th
centuries?
2. List 2-3 root causes of “the troubles”
3. BRAINSTORM- How could the Protestant majority have prevented the
troubles?
4. Why do you think Gerry Adams had such a radical transformation from
suspected terrorist to peace advocate? You may use sources form the
bibliography.
5. How and why did the USA become involved? Why do you think President
Clinton decided the U.S. should be more involved?
6. List 3 obstacles that peace talks Chairman George Mitchell faced?
7. List 4 key themes to successful negotiations in Northern Ireland.
Explain/analyze each in one or two sentences.
8. APPLIED LEARNING; ESSAY-Think of a current local or international
conflict. What lessons can we learn about diplomacy from the Northern
Ireland peace talks and Good Friday Accords that we could use to problem
solve this conflict? Use primary sources from the bibliography below and
approved teacher materials.
9. ESSAY: Looking at the steps Mitchell took in the peace process. Which one
do you think was the most crucial in terms of achieving peace and Why?
Please explain your answer.
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APPLIED LEARNING ACTIVITY: Conflict Simulations;
1. Recreate the Northern Ireland peace talks playing the role of real
characters and groups. The GOAL is a signed peace deal by a fixed period of
time.
2. Use what you have learned about peace negotiations. Go to USIP’s
resource for classroom conflict simulations. Vietnam, Israel/Palestine and
Nepal &Kashmir among others are included; www.usip.org/simulations.
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CHAPTER 2: COMMITMENT TO NON - VIOLENCE;
THE U.S. CIVIL RIGHTS MOVEMENT
Americans active in the U.S. Civil Rights movement of the 1950’s and 1960’s
showed tremendous courage and commitment to their belief in non-violence and
transformative change at a personal and community level. Not only was non-violence in
the face of an oppressive, racist social system a practical way to achieve their goals, but
it helped in the healing achieved from forgiveness that took place in the wake of the
violent and deeply prejudiced actions against them. In effect, Dr. Martin Luther King Jr.
and other leaders were not only leading their group to local, state and national success,
but helping individuals come to terms with a society rife with violence and segregation.
The civil rights movement was influenced heavily from two historical figures in their
peaceful struggle against discrimination - Jesus Christ from 1st century Roman controlled Palestine/Israel and Mohandas Gandhi of 20th century British controlled India.

Background Information

Reverend Martin Luther King Jr. of Atlanta, Georgia advocated what could be
called pre-emptive forgiveness in his mission to end state based and culturally imposed
discrimination by White supremacists against African Americans in the American South
in the 1950’s and 1960’s. Schools throughout the American South were segregated into
black and white, with the latter getting more funds, better books and the like. Blacks
faced heavy pressure through threats of violence to abstain from their right to vote, and
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faced discrimination through poll taxes and being forced to take difficult examinations in
order to be registered to vote. Much of the South was corrupt in this era as town, state
or county officials had final say in voting applications and blacks were often unfairly
rejected. All of this weakened the ability of African Americans to achieve positive
change for their communities.
Some of the worst discrimination was in the Deep South state of Mississippi.
Amazingly, merely 2% of African Americans were registered to vote in 1950’s
Mississippi. When an African- American Mississippi resident named James Meredith
courageously attempted to enroll at publicly funded University of Mississippi (where
zero black students attended) the highest official in the state (Governor Ross Barnett)
personally went to Oxford to block him from registering.11 Just Imagine the intimidation
factor of having the Governor of a state personally intervene to stop an individual from
getting an education. Without a college education, black Mississippians would be
relegated to the lower earning jobs in their communities and be vastly underrepresented
in professional careers.
In Atlanta, even taxicabs were segregated by race - with placards indicating if
they took white or black passengers. Train stations and buses had separate bathrooms,
waiting rooms and seating. Black Americans simply could not sit or even go to the
bathroom in the same room with whites, with the implication of who was considered
inferior and superior intended.12 In the city buses of Montgomery, Alabama, African
American patrons were forced to sit in the back, even if there were open seats in the
front “white” area. Even the state of Oklahoma (not normally envisioned as a region with
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Jim Crow laws) passed a law in 1915 to maintain separate phone booths for ‘white and
colored patrons’.13 ( Woodward, 1974)

Analysis of Dr. King and the philosophy of non-violence

In the midst of all this legally and socially enforced segregation, a young pastor
from Atlanta named Martin Luther King Jr. looked to a recent successful movement to
peacefully end race based abuses of power by a governing elite. Having studied
Mahatma Gandhi, he was aware of the methods of non-violence that allowed Mr.
Gandhi and his followers to defeat the British empire - the farthest reaching, most
economically powerful empire the world has ever seen. Dr. King, by far the most famous
civil rights leader, counts lesser known activists among those who had influenced him.
King heard a sermon on Gandhi entitled “My Pilgrimage to Nonviolence” by Dr.
Mordecai Johnson that he writes of in his book Stride towards freedom; The
Montgomery Story.
“Then one Sunday afternoon I traveled to Philadelphia to hear a sermon by Dr.
Mordecai Johnson, president of Howard University… . Dr. Johnson had just returned
from a trip to India, and, to my great interest, he spoke of the life and teachings of
Mahatma Gandhi. His message was so profound and electrifying that I left the meeting
and bought a half-dozen books on Gandhi’s life and works.”

14

Another influence was AJ Muste, a labor organizer and Director of the Fellowship
of Reconciliation, a group founded in 1915 to advocate against World War One. This
movement was unpopular at the time, but World War One is now generally viewed as a
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brutal and unnecessary war built on the three often dangerous philosophies of
Imperialism, Nationalism and Militarism. Muste brought in future civil rights leaders
James Farmer and Bayard Rustin for planning and direct action, including desegregating interstate buses. Many readers may be surprised to know that King –
extremely well known for his peaceful stance- was not always a pacifist. He studied
carefully and was won over by the practical and spiritual arguments of non-violent
philosophy. King emphatically quotes Muste’s influence “I wasn’t a pacifist then, but the
power of A.J.’s sincerity and his headed ability to defend his position stayed with me
through the years… I would say unequivocally that the current emphasis on nonviolent
direct action in the race relations field is due more to A.J. than to anyone else in the
country.” 15 (Kurlansky, 2007)
Dr. King was also clear that he forgave his enemies just as Jesus Christ ( King
was an ordained minister) had forgiven those who hard hurt him, and he urged others to
do the same. Inscribed in stone at the Martin Luther King Jr. memorial in Washington
D.C. is one of his more famous (and instructive) quotes - ”Darkness cannot drive out
darkness, only light can do that. Hate cannot drive out hate, only love can do that .”16
This philosophy was perhaps jarring for whites in power who expected that people who

they thought of as an inferior race would surely take the easy approach, let their anger
get the best of them and violently fight back. When the newsreel came across TV sets
throughout the country in the 50’s and 60’s and the brutality was so one sided, this
created empathy for, and aided, the civil rights movement. In these cases the
philosophy of love and forgiveness towards those inflicting harm was successful. The
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racial stereotypes of African Americans being violent or manipulative were seen on
camera to be completely false.
But this was more than just a media strategy for King and the many civil rights
protesters who followed this ideal of forgiveness. They believed that to truly gain civil
rights they had to love their enemies and hold no animosity - for that can be a powder
keg of emotion and anger. Forgiveness scholars Wanda Malcolm, S. Warwar, and Terry
Hargrave would concur. Forgiveness is a key to turning anti-social (i.e., violent or
aggressive thoughts and/or behavior) into pro-social behavior. Instead of focusing all
energies on “blaming the offender”, their studies concluded that a “maladaptive state is
transformed best by replacing it with another, more adaptive emotion.” 17(Waldron and
Kelley, 2008)
Many civil rights movements have had further state violence inflicted upon them
once the oppressed parties decided they would abandon non-violence and use violence
as retribution for the misdeeds of the oppressing power. The Syrian civil war, for
instance, started as a non-violent revolution - quite similar to the 2011 Arab Spring
revolts of Tunisia and Egypt. When the protesters turned violent, the state (led by brutal
dictator Bashar al-Assad) went full force against them. I can easily imagine the same
thing happening in Alabama or Georgia in the 1960’s. All the white supremacist state
governments needed was an excuse to really inflict some harm on protesters, declare
martial law and further restrict their rights.
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Solutions for peace and why the movement was successful

Another aspect of the Civil Rights movement that strongly influenced followers
was the theory of a “beloved community” advanced by Dr. King. The foundation of the
beloved community was to build a purposeful human community and create a peaceful
atmosphere therein. King's belief in the interconnectedness of all people: "All life is
interrelated. All men are caught in an inescapable network of mutuality," is reminiscent
of Gandhi's vision in his ashramic community in India. Gandhi had created villages living
a communal life, growing their own food and spinning their own clothes. This brought
community reliance to a people that were exploited by the colonial power of Great
Britain. Civil rights activists realized that non-violence was indeed practical, as
witnessed by Gandhi's successful effort of achieving independence for India just
recently, in 1947.
But for the Reverend King and others, they believed non-violence was personally
transformative as well. They did not want to just "win" equality in the South, the goal
was more lofty - they would love, truly love their enemies ( the segregationists) and
cause them to see their unjust ways and be transformed to believing in equality. It is a
higher, more exacting (and beautiful) vision. There is also likely to be a permanent
transformation of character, beliefs and humanity for the individuals involved.
Civil rights activists knew firsthand how black men and women had been feared
and stigmatized by whites in the South and endured unequal treatment in education,
employment and further cruelties like tortures and beatings. White southerners who
supported segregation had created a system to keep a whole race apart for fear of this
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diversity and what it may do to their decidedly more privileged lifestyle. Dr. King had
seen his fair share of this exclusivity, the core theme of the entire Jim Crow system. His
philosophy was to fight hate with love, and try to change their hearts away from
stereotypes and racism. When that occurs, they believed, the United States as a whole
will be a beloved community, for acceptance of the great diversity of all our races will be
at hand. King was by contrast inclusive, his love was not just for the black community
but for all races and creeds.
Through peaceful marches, speeches and non-violent tactics such as boycotts
and sit- ins the Civil Rights movement was able to achieve its goal of ending
segregation and voting discrimination in the South with the passage of the Civil Rights
Act and Voting Rights Act. These bills were signed in 1964 and 1965 by President
Lyndon Johnson, who deserves substantial credit for his hard work and political
courage. A profound courage and commitment of civil rights activists to the philosophy
of non-violence was integral to their success.
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QUESTIONS:
1. What were the practical and philosophical reasons why civil rights activists
chose non-violence as a strategy to combat White supremacists and end
discrimination in the American South?
2. List 3 ways African Americans were discriminated against in the American
South before the 1964 Civil Rights Act was passed by President Johnson.
3. Imagine you are an African American teenager in 1950’s Alabama. What do
you think would be the most difficult thing to deal with? Why?
4. List 2 men who influenced civil rights legend Reverend Martin Luther King Jr.
Explain how.
5. How did forgiveness have a personal and practical benefit to Civil Rights
activists?
6. ESSAY- What do you think Dr. King meant by this quote “Darkness cannot
drive out darkness, only light can do that. Hate cannot drive out hate, only
love can do that.” Give an historical or personal example of a time when this
philosophy/strategy was successful.
7. ESSAY- Explore in more detail how Dr. King became the primary leader of
the civil rights movement and convinced his followers to adopt a commitment
to non-violence as the central philosophy of the movement and key to
strategic planning. Use primary and secondary sources from this
bibliography/end notes and other sources for further research.
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APPLIED LEARNING; ACTIVITY - In groups, create a non-violent protest to
counter race-based discrimination in current times.
Use methods from the Civil Rights Era. You may display your protest via
slideshow, poster OR enact it in a skit. Utilize primary sources from the
bibliography/end notes below and approved teacher materials. Make sure to; a)
view historical posters b) find specific methods of non-violent actions, and c)
examine the protesters dress and demeanor.
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CHAPTER 3: AN AVOIDABLE TRAGEDY;
THE IRAQ WAR - PART A

The Iraq War was fought from 2003 – 2010, and began as an invasion by the
United States and Great Britain and eventually included a coalition of nations and
ultimately non - state actors. U.S. President George W. Bush ordered U.S. strikes on
Iraq in March of 2003, commencing the conflict. Key administration officials predicted a
quick victory (as in the Gulf war of 1990), but the war dragged on continuously and
dangerously and conflict and disorder was still widespread in Iraq even many years
after 2010. A prime example is the emergence of terrorist groups such as Islamic State
in Iraq and Syria (ISIS), a serious threat in the mid to late 2010’s, which had been
boosted by the chaos of war and anger at foreign occupation. A number of prominent
groups and individuals had pleaded for peace and diplomacy, given concrete ideas of
how to deal with the disagreements between the U.S., International community and
Iraq. They also sadly predicted what actually did occur - a tragedy with an immense
financial, human and moral toll that was entirely avoidable.
In this chapter, I will examine the origins of the war and reasons for advocating
for and against the war. I will illustrate these positions by explaining their arguments for
and against attacking Iraq. I will highlight some of the most important players in the
march to war and explain the reasons why Bush administration officials advocated for
war and the legitimacy of these arguments. Conversely, I will explain how the conflict
could have been prevented, tying in some theory based Internationalist arguments as
well as recent case studies of countries that were able to overthrow dictators (not unlike
Saddam Hussein of Iraq) in people’s revolutions. Finally, I will argue that these case
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studies and other procedures, such as allowing full and unfettered access to weapons
inspection, could have prevented the war and the bloody, destructive and far reaching
negative consequences of the Iraq War. In short, I will explain how the Iraq War was
entirely preventable and ultimately disastrous for the people of Iraq and the economy,
military and public standing of United States. As with all unnecessary wars, a final
important question remains to be considered, what could have been done for the U.S.
and Iraqi people ( especially those most in need) with the roughly two trillion dollars
diverted to war use?

A case for war is made. Was it legitimate?

War proponents, including most prominently Secretary of Defense Donald
Rumsfeld, Vice President Dick Cheney, President George W. Bush, and National
Security Advisor Condoleezza Rice, gave numerous arguments for striking Iraq and its
President and Dictator Saddam Hussein. First and foremost was the allegation that Iraq
possessed weapons of mass destruction (or WMD’s) and held contempt for the U.S.
and the West in general. In his October 7, 2002, speech at the Cincinnati Museum
Center, Bush claimed Iraq was defying the United Nations by continuing to possess
WMD’s. With dubious intelligence, he stated that Iraq “possesses and produces
chemical and biological weapons and it is seeking nuclear weapons.”18
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He added that “Iraq’s weapons of mass destruction are controlled by a murderous tyrant
and Saddam Hussein is harboring terrorists and the instruments of terror, the
instruments of mass destruction and death.”
19

President Bush argued further and more explicitly at the UN in September of
2002: “Today Iraq continues to withhold information about its nuclear program- weapons
design, procurement logs, experiment data, an accounting of nuclear materials and
documentation of foreign assistance. Iraq employs capable nuclear scientists and
technicians. It retains physical infrastructure needed to build a nuclear weapon. Iraq has
made several attempts to buy high strength aluminum tubes used to enrich uranium for
a nuclear weapon.”20 (Sifry & Cerf, 2003) Here, the President suggests without proof
that Hussein not only has WMD’s but is making nuclear weapons. They feared Hussein
was a loose cannon and could decide at any moment to attack the U.S. and its allies
including neighboring Israel. War proponents would advocate the dangerous philosophy
of pre-emptive war- attacking a country because you think they might attack you in the
future.
This argument goes back to at least 1997 when Secretary of Defense Donald
Rumsfeld, key administration officials John Bolton and Richard Perle and eight other
future Bush Administration officials (then working for The Project for a New American
Century) signed a letter asking Bill Clinton to attack Iraq. “Given the magnitude of the
threat, the current policy, which depends for its success upon the steadfastness of our
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coalition partners and the cooperation of Saddam Hussein, is dangerously inadequate.
The only acceptable strategy is one that eliminates the possibility that Iraq will be able
to use its weapons of mass destruction. In the near term this means a willingness to
undertake military action as diplomacy is clearly failing. In the long term it means
removing Saddam Hussein and his regime from power.”21 President Clinton did not
agree with a preemptive strike on Iraq and did not follow this suggestion.
This process of thinking of, and ultimate decision to attack Iraq, preemptively falls
in line with the Administration’s highly criticized anti-Internationalist approach to foreign
policy - sometimes (ironically) called Realism. The Bush administration perceived a
threat to their safety and (inevitably) their hegemony, and it was decided to eliminate
that possible threat at all costs. If this meant going against their allies and loss of
military and civilian lives, this was acceptable to them because realists often go against
Internationalists appeal for peace and cooperation when they feel their power is at
stake.
Another reason, less directly cited by officials but certainly one that swayed the
public to some degree, was the theory that the U.S. would be doing a good deed by
ridding Iraq of an evil dictator. Lastly, the American public’s fear of terrorism was
exploited by administration officials and their allies in the media to convince the public to
accept the proposition of war. The President asked Congress to authorize potential
strikes against Iraq in the fall of 2002 while Americans still had strong memories and
anxiety from the haunting terrorist attacks of September 11th, 2001, just one year
earlier. Links between Saddam Hussein and 9/11 were subtly suggested by
administration officials and their allies (utilizing media sources) but there was no
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involvement by Iraq. Most of the 9/11 hijackers were actually from Saudi Arabia and
none were from Iraq.
In an interesting twist, some prominent realists were actually against the war for
reasons related to American supremacy and protection as opposed to the fairness and
anti-violence theme of internationalists. Brent Scowcroft, the former National Security
Advisor for George H.W. Bush (and certainly familiar with Mr. Hussein from Gulf War 1
in the early 90’s) argued that the U.S. focus on terrorism would be distracted by a war
“An attack on Iraq would seriously jeopardize, if not destroy, the global counterterrorism
campaign we have undertaken.... the central point is that any campaign against Iraq ,
whatever the strategy costs and risks, is certain to divert us from our war on
terrorism.”22 Pat Buchanan, a controversial nationalistic figure and former Republican
Presidential candidate, gave a blistering critique from the realist viewpoint arguing that
balance of power is essential. His opinion piece was printed on September 11th, 2002.
“What lies ahead? When American invades Iraq, it will have to destroy Saddam
Hussein and all his weapons of mass destruction... With Americans controlling Iraq,
Syria is virtually surrounded by hostile powers: Israel on the Golan, Turks and Kurds to
the north, U.S. power to the west in Iraq and south in Jordan. Syrian President Assad
will be forced to pull his army out of Lebanon, leaving Israel free to invade
Lebanon....Now look to Iran. With Americans occupying Iraq, Iran is completely
surrounded: Americans and Turks to the West, U.S. power in the Gulf and Arabian Sea
in the south, in Afghanistan to the East….”23• In short - if you eliminate one enemy, two
more may pop up because the power balance has tipped. He even suggested that if the
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U.S. attacked Iraq it will only have a short while to stop Syria and Iran from acquiring
WMD’s because they will greatly fear U.S. intentions.

A war for oil?

Some of the causes for war cited by detractors include a neo - conservative
influence in the Bush administration, and fear of terrorism including (unsubstantiated)
links of the terrorist group Al Qaeda to Iraq. More than a few commentators cited access
to Iraq’s vast oil wealth as a principle reason for U.S. interest in defeating Saddam
Hussein. Analysts observed that if Iraq was a less strategic country the Bush
Administration would have left it alone, as they had dictators from several nations in
Africa and Asia. “ After Saudi Arabia, Iraq has the largest proven oil reserves in the
world. Controlling Iraq will give the United States access to this Oil. It will also permit the
U.S. to lessen the influence of OPEC and Saudi Arabia, and to facilitate America’s near
complete dominance of the Middle East.”24 James Defronzo argues in The Iraq WarOrigins and Consequences (see bibliography) that part of the reason for the attack was
preventative- to prevent Iraq from gaining more control due to its resources; ” In the
period leading up to the war, a number of issues regarding Iraq’s vast energy resources
appear to have influenced the decision to invade....One, as noted above, was to remove
a hostile government from control of strategically important resources that.... could be
used to increase revenues allowing Iraq to rearm and/or counter US economic leverage
over certain other countries of the world.”25 Another reason was to potentially increase
the oil supply for the U.S. and the UK “....An invasion would create circumstances
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acceptable to the United States and Britain to modernize Iraq’s oil industry, open
untapped wells, and use technologically advanced techniques to explore for as yet
undiscovered oil deposits.”26• Anti-war proponents were extremely troubled by these
suggestions, believing it was the height of unfairness and cruelty to invade a sovereign
nation to gain more of a natural resource (oil). At this point it is imperative to question
(as many war opponents did), is it justifiable to send vulnerable American men and
women to war (and endanger private citizens) for oil.

Political pressure to wage war, regrets, and a sense of betrayal

As in many conflicts, without outside supporters, states find it difficult to wage
war due to the potential of economic loss and lost prestige. In this case the United
Kingdom’s strong support, as well as other western nations such as Spain and Poland,
may have just been enough for the President to legitimize his call for war. Without allies,
the war may not have occurred. President Bush and UK Prime Minister Tony Blair were
able to create the gimmicky “coalition of the willing”, which included Afghanistan,
Angola, Australia, Azerbaijan, Bulgaria, Columbia, Costa Rica, Czech Republic,
Denmark, Dominican Republic, El Salvador, Eritrea, Estonia, Ethiopia, Georgia,
Honduras, Hungary, Iceland, Italy, Japan, Kuwait, Latvia, Lithuania, Macedonia,
Marshall Islands, Micronesia, Mongolia, Netherlands, Nicaragua, Palau, Panama,
Philippines, Poland Portugal, Romania, Rwanda, Singapore, Slovakia, Solomon Islands,
South Korea, Spain, Tonga, Turkey, Uganda, Ukraine and Uzbekistan. Imagine for a
moment if none of these countries would have supported the war, and instead all
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publicly and strongly condemned the idea. It would be hard to imagine the U.S. and the
UK going it alone against the strenuous objections of all major western nations, several
powerful Asian countries, and a host of developing nations.
In analyzing more closely the nations in the coalition one finds more self-serving
or realist reasons for joining rather than true ideological beliefs against Saddam
Hussein. Spain and Italy had conservative governments at the time and seemed to
agree with the doctrine of preemptive war, but other nations in Europe had either just
joined NATO or were eager to join. “Pragmatically, these states looked to benefit from
new or continued economic aid and trade with the United States and perhaps access to
reconstruction contracts and Iraqi oil. They also relied heavily on US military assistance.
Poland, the Czech Republic and Hungary joined the North Atlantic Treaty Organization
(NATO) in 1999 and Bulgaria, Estonia, Latvia, Lithuania, Romania, Slovakia and
Slovenia were admitted in March of 2004.” 27 Some of the smaller nations were
extremely weak economically and dependent on U.S. aid. In true realist fashion, we can
surmise that their leaders thought it prudent to stick with the world’s largest economic,
military, and diplomatic power. “Many other countries in the coalition were developing
nations in great need of US assistance. Their governments may have felt that for the
well- being of their people it was wise to at least politically support the invasion or send
a few troops to participate in the occupation.”28
War detractors would note the failure of leaders in the President’s party (the
Republicans) to go against an incredibly popular president at a time when the nation
was still fearful and troubled by being attacked on its soil for the first time since Pearl
Harbor, Hawaii, was bombed in December of 1941. Only one Republican Senator
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(Lincoln Chafee, who later left the party) voted against the resolution to allow the U.S. to
attack Iraq if the President deemed it necessary:” The President is authorized to use the
Armed Forces of the United States as he determines to be necessary and appropriate in
order to (1) defend the United States against the continuing threat posed by Iraq and (2)
enforce all the relevant United Nations resolutions regarding Iraq.”29
As for the main opposition party (the Democrats) 21 Senators did vote against
the war resolution including Senate heavyweights Robert C. Byrd and Ted Kennedy,
brother of former President John F. Kennedy. But many prominent Democrats such as
future Presidential candidates John Kerry (D-MA) , Hillary Clinton (D-NY) and Joe Biden
(D-DE) voted for the resolution, leading to charges that the votes were more for political
expediency than personal conviction. As Defronzo notes “... it is likely that some
Senators contemplating running for President believed it was politically beneficial to
support the war authorization resolution.”30 Kerry later opposed the war and he ran for
President in 2004 with a decent amount of anti-war support. In 2002 he likely did not
want to be linked to the anti-war crowd if the war went well (It did not ). Senators Biden
and Kerry would later explain that they were promised by the Bush administration that
war would be a last resort and they regretted having trusted them at their word.
Some Democratic legislators, and other Americans, were fearful of being against
the war because the Bush Administration had cynically linked patriotism with being for
war. Even some musicians and actors were targeted when they came out against the
war (for further reading see the case of the popular country band the Dixie Chicks). 31
There is often significant pressure to be for a war that the commander in chief is
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leading. It takes some courage to go against the grain and advocate for peace and
diplomacy.
Future President Barack Obama (at the time an Illinois state senator) advocated
for Internationalism all along, for UN inspectors to continue working, and not to attack a
country that posed no direct threat. He asked for International treaties to keep Iraq in
check and came out against what he famously called a “a dumb war.” ; “What I am
opposed to is a dumb war. What I am opposed to is a rash war. What I am opposed to
is the cynical attempt by Richard Perle and Paul Wolfowitz and other armchair,
weekend warriors in this administration to shove their own ideological agendas down
our throats, irrespective of the costs in lives lost and in hardships borne.” 32
After the conclusion of the congressional resolution vote, the Bush Administration
had secured allies in Congress, and turned to the aforementioned “coalition of the
willing” for international support. Months of aggressive media campaigning commenced
with Vice President Cheney, and National Security Advisor Condoleezza Rice giving
speeches and going on talk shows, even suggesting (probably to scare up fear) that
Hussein would get nuclear weapons. There was decidedly no serious evidence of this
allegation. Behind the scenes, Cheney and Rumsfeld apparently pushed the Central
Intelligence Agency to “cherry pick” evidence to suggest that the U.S. was in imminent
danger (a charge levied by several former officials and interviewed in a powerful 2006
Frontline documentary entitled “The dark side”). Veteran CIA analyst Paul Pillar even
went so far as to admit that he regretted having a role in misleading the public using
selected intelligence as part of a pro -war public relations campaign.33 Some scholars
have suggested that groupthink was part of the error in intelligence and the rush to war.
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This theory suggests that a small group of people may be led towards a certain
viewpoint (and assume there is a consensus) when there may not be, and valid facts
and information are ignored when making the decision. The Bay of Pigs debacle and
the Vietnam War are 2 other historical violent conflicts that have been studied regarding
groupthink. (See the bibliography brittanica.com article on this concept for basic
information).
By early 2003, the number of Americans supporting going to war was at about
50%, with over 60% support if the UN agreed.34 Secretary of State Colin Powell, a
military commander in the Gulf War and held in high esteem by the American public for
many years, was asked to go to the UN to make the case for military action against Iraq.
Years later, in a shocking and powerful revelation, Americans learned that Powell
deeply regretted this- calling it a “blot” on his record and his speech a “great intelligence
failure.” 35 At the time, however, his speech seemed persuasive to some and after this
long international media campaign, President Bush may have felt he had the final
support he needed to invade Iraq.
Senator Kerry and future Vice President Biden felt a sense of betrayal by Bush
as they were told and that the war resolution would push Hussein to give up potential
aggressive motives and that war would be a last resort. They both consider the
affirmative vote as one of their worst regrets. Considering that these men are nearly
unmatched in foreign policy experience (Kerry served president Obama as Secretary of
state and Biden chaired the foreign relations committee and was Vice President for 8
years) these are very strong statements. Interviewed in early 2020, Kerry explains the
betrayal “The fact is that we were promised by a president, by an administration, that
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they were going to do it ( the war) as a last resort after exhausting diplomacy, that if
they have to go to war it would be with a coalition that they built broadly…. they broke
their word.”36 Biden similarly explained that it "was a mistake" to take the "word of a
president who said he wasn't going to go to war and this is a way to avoid going to
war."37 He devoted an entire chapter of his 2007 book Promises to Keep on this,
entitling it “My mistake”. He specifically mentions the “disingenuousness” of Secretary
Rumsfield and Vice President Cheney. Biden explained that he voted for the war
resolution to avoid going to war by appearing to threaten Hussein into complying with
strict regulations on his military and weaponry.38
In retrospect, it may seem rather too easy to have started a conflict half a world
away in a country that in reality was not much of a threat. But the cherry - picked
evidence (later to be determined as flimsy) and the fear in 2003 was deemed sufficient
enough for Americans (by a slim majority) to support an unprovoked war on the middle
eastern nation of Iraq. This gave just enough credibility to the President, Vice President
Cheney and Secretary Rumsfeld to move ahead with their plans for an attack.
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QUESTIONS; PART A
1. What claim did the Bush administration make about Iraq to advocate an attack on
the country? Was the evidence used in an effort to support this claim reliable or
unreliable? Explain your answer.
2. List one prominent leader in the President’s party who was against the war and
their reasons why.
3. Why do you think smaller nations join the “coalition of the willing”? Show some
analytical evidence in your answer.
4. Why was future President Obama against the war? Why might he have felt
comfortable speaking out against it when others did not?
5. Why did Secretary Powell and future Vice President Biden have regrets about their
parts in the run up to the war?
6. APPLIED LEARNING; ESSAY: Consider a current international conflict that the
USA is involved in or mediating (e.g. Israel/Palestine, Afghanistan, Iran, North
Korea etc.). How could U.S citizens and permanent residents try to ensure that the
evidence used to make decisions by Presidential and Congressional leaders is
accurate and that they have weighed all possible peaceful solutions to conflict?
Use primary sources from the bibliography below and approved teacher materials.
7. APPLIED LEARNING; Letter to the Editor: Write a letter to the editor of your local
paper giving research based reasons advocating for a peaceful solution to a
current local or international conflict. Be sure to cite specific evidence and
examples to make your case stronger and more compelling.
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CHAPTER 4: AN AVOIDABLE TRAGEDY;
THE IRAQ WAR - PART B

Solutions for Peace

The internationalists’ arguments against the Iraq War follow to some extent that
of advocates for peace. They believed that diplomacy and containment could have
prevented the war and also kept the U.S. and western nations safe. From the
internationalist point of view, calling for war against such a weak country as Iraq was
absurd. Worse than that, the estimated amount of deaths was thousands of American
soldiers and hundreds of thousands of civilians (including children) as well as
debilitating post war conditions such as high post-traumatic stress disorder (PTSD)
rates among surviving soldiers and citizens.” Most startling, however, is the utter refusal
of those calling for war against Iraq to address any of the human and political
consequences of a U.S. war.” “It is very difficult to estimate the number of civilian
casualties there will be, and the degree of damage to the country’s infrastructure.
Experts estimate.... that ‘total possible deaths on all sides during a conventional conflict
and the following three months [could] range from 48,000 to over 200,000.”
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This

argument lies at the heart of the anti-war (and pro - international cooperation) view - that
the consequences for all sides will likely be devastating and therefore diplomacy should
be utilized to full effect to prevent a war.
Unfortunately, the number of casualties estimated was close to the eventual
reality. The count of American soldiers and Iraqi civilians killed rose steadily from 2003
to 2006 and by 2008 over 100,000 civilians were killed as a result of the war. 40 Roughly
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3000 American soldiers had been killed by this time, leading to increasing
dissatisfaction of the war by the American public. In a case of severe buyer’s remorse,
only 35-40% of the American public now supported the war, down from a high of over
70% just after the war started.41 In the spring of 2008, with a Presidential election
looming, it became clear that the Bush administration would be passing off the war to
the next president- Republican Senator John McCain or Democratic Senator Barack
Obama.
Finally, the economic costs of fighting a war are staggering and difficult even to
comprehend. Numerous reports show that the Iraq war cost nearly two trillion dollars
and the cost will continue to be paid by U.S. taxpayers for decades to come.42 Many
Americans asked - What else could that money have been used for? A short list may
include expanded health care for those in need, money for schools and education,
paying down the national debt, crime and drug abuse prevention, environmental
initiatives and so on. Finally, one could suggest that wars rob the next generation of the
potential for an improved society due to the massive economic cost.
Many of the prominent United Nations member states favored a multilateral or
internationalist approach. The UN Secretary General- Kofi Annan delivered a speech on
September 12, 2002, the same day that George W. Bush called Hussein a nuclear
threat; “On almost no item on our agenda does anyone seriously contend that each
nation can fend for itself. Even the most powerful nations know that they need to work
with others, in multilateral institutions, to achieve their aims. Only by multilateral action
can we ensure that open markets offer benefits and opportunities for all.”43 Annan goes
on to explain the military significance of the multi-lateralist view and implicitly argues
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that an Iraq invasion would be against UN principles; “Any state, if attacked, retains the
inherent rights of self - defense under article 51 of the charter. But beyond that, when
states decide to use force to deal with broader threats to international peace and
security, there is no substitute for the unique legitimacy provided by the United
Nations.”44 The opinion of the head of the UN was clear. Iraq had not attacked the U.S.
and so the right of self- defense was not warranted. Although the President would send
Secretary of State Colin Powell (with CIA Director George Tenet seated conspicuously
behind him) to the UN to argue the case for war, Annan would not agree to a military
action going against the core principles of the United Nations. According to the
internationalist viewpoint and the UN charter itself, preemptive war was considered an
egregious violation of international safety and a dangerous precedent. It may have been
especially striking because the U.S. is one of the founding and permanent members of
the UN itself.

No WMD’s, the case for war falls apart

Perhaps the strongest case against war at the time, and certainly the case after
many years into the war, was that Iraq, in fact, had no Weapons of Mass Destruction.
Without the existence of WMD’s, the central argument for war falls apart. Several years
into the war no WMD’s had been found in Iraq, and it was a fatal blow for the
Administration’s pretext for war. Previous to the invasion, numerous commentators
doubted their existence “In all the many UN inspections carried out since 1991 no WMD
had been found in Iraq. As noted earlier, Hussein Kamal, Saddam's son in law,
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apparently considered credible by UN interviewers, clearly states that all WMD and
banned long range missiles had been destroyed. Tahrir Jalil Habbush, a very high ranking Iraqi intelligence official who was secretly an informant for the British, also
claimed well before the invasion that Iraq had no WMD”
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A further argument explains

that it was against Iraq’s best interests to provoke the West; “Like the idea of Iraq
participating in 9/11, continued possession of WMD, much less their use, would have
amounted to regime suicide.”46 (For an entertaining take on these dramatic events, see
Paul Greengrass’s action film The Green Zone – 2010, and for a generally accurate
drama see Rob Reiner’s Shock and Awe, 2018)

Strategies for war prevention

Addressing the central question of how this conflict could have been prevented,
we see numerous ideas presented at the time. I will also lay out some ideas I would
suggest could have indeed worked that were not prominently advocated for in the preconflict era of 2002-2003.
The most commonly cited suggestions for preventing a war on Iraq were; 1.
Continued containment – especially utilizing weapons inspections of Iraq and 2. Utilizing
international diplomacy. I will give examples of how the U.S, the UN and regional
powers could have encouraged the citizens to remove the threat (President Saddam
Hussein) and thus prevented the Bush administration from starting a war.
Firstly, the international community already had a weapons inspection team to
check on the claim that Iraq had WMD’s. Key U.S. allies France (led by Jacques Chirac)
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and Germany (led by Chancellor Gerhard Schröder) were perhaps the most prominent
critics of the war and advocated for the inspections to continue. Some authors cited
using sanctions, as had been occurring since the1990’s. Former Vice President Al Gore
argued that to start a pre-emptive war would set a terrible precedent for future
diplomacy. “In fact the very logic of the concept suggests a string of military
engagement against a succession of sovereign states: Syria, Libya, North Korea, Iran
etc. etc.”47 In other words, if the U.S. attacks Iraq as a “pre-emptive strike” then future
Presidents could use this precedent to start more wars on any country on Earth, with a
dictator (of which there are many) or a nation merely “unfriendly” to the United States.
Having set that precedent, how could the U.S. and the UN legitimately stop other nation
also attacking countries unfriendly to them in a pre-emptive strike?
Using the Containment argument, Internationalists called for the weapons
inspections to continue but with more vigor. In Against War with Iraq, (see bibliography)
the Center for Constitutional Rights gave an explanation of the stringent inspection
policy already in place at the time of a call for war by the U.S./UK Coalition- “Security
council resolution 1441 calls for Iraq to concede even more than it has in past
resolutions.....resolution 1441 imposes many far reaching requirements on Iraq.” ”The
resolution also gives immediate, unimpeded, unrestricted and private access for UN
weapons inspectors: for instance inspectors can transport Iraqis and their families
outside of Iraq for interviews without the representatives of the Iraqi government. Iraq
acceded to all of these requirements when it accepted the terms of Resolution 1441.” 48
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Further strategies for peace

These arguments make a strong case for keeping the peace and preventing a
conflict. The aforementioned theories of continuing weapons inspections or containment
(essentially- just leaving Iraq alone) were the primary options. Another option was to
support civilian elements within Iraq to peacefully overthrow the dictator Saddam
Hussein. Interestingly enough, very few (if any) prominent commentators suggested this
idea. In the works written on the war that I have studied, I could find no examples of
supporting Iraqi citizens in a non-violent people’s revolution. This is all the more striking
considering there is an exceptional case just three years earlier of an arguably worse
dictator being overthrown in a peaceful manner in Serbia. Slobodan Milosevic- “The
butcher of the Balkans”, responsible for instigating the bloody wars of the early 90’s in
the former Yugoslavia and invading Kosovo in the late 90’s, had an iron clad grip on the
nation of Serbia in 2000. Despite this, a group of college students and other young
Serbians slowly and methodically planned staged events such as a mock birthday party
for Milosevic, theater events, and slogans on t-shirts and buttons disparaging the
leader. They created public pressure for elections that Milosevic could not refuse,
selected an excellent presidential candidate and put in place election monitors for the
inevitable fraud at the polls. When Milosevic announced he had (fraudulently) won, a
non -violent movement sprang into place that he could not defeat unless his soldiers
fired into crowds of their own people. When they refused to fire on their compatriots, the
regime had essentially fallen. (See the riveting documentary; “Bringing down a dictator”
for a play by play of this successful non-violent revolution)
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In Gene Sharpe’s brilliant work - From Dictatorship to Democracy - (which has
been translated into 31 languages at last count) he explains the almost scientific
process of how to accomplish this transition. The Serbian leaders had read Sharp, as
did the Egyptian protesters who were victorious against quasi - dictator Hosni Mubarak
in 2011 - Interestingly enough, just a year after the Iraq war officially ended. The Bush
administration could have utilized Gene Sharpe, or the International Republican Institute
(a U.S. organization that taught the Serbian peace activists). The U. S. Institute of
Peace, located in Washington D.C. (ironically) just blocks from the State Department,
could have been tasked with brainstorming ways to encourage Iraqi citizens and
journalists to peaceful protests and the eventual overthrow of Saddam Hussein.
Aside from the extremely difficult task of planning and carrying out the overthrow
of Hussein, some other preventative models could have been used to stop the war on
the U.S. side. An anti-war coalition was large, present and active. Protest marches
numbered from a few thousand in a silent march to the state capital of the small state of
Maine to historic crowds of between 200,000 and 1,000,000 protesting in cities in the
United States and Europe. The Center for Constitutional Rights called for several
concrete steps to build an anti-war coalition “Attend rallies for peace in your area. Better
yet, organize rallies in your area.” ”Organize and attend teach - ins in your community help other people learn about the issues.” “Write letters to your member of Congress, as
well as the President and his staff, about your position on the war in Iraq. Thoughtful
unique letters go a long way with representatives.”49 If more citizens had followed these
suggestions and with more vigor, the Bush administration may have been forced to
concede that the people simply did not want to start an unprovoked war.
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As well, if more European Nations, and Republican leaders John McCain,
Majority Leader Bill Frist, Majority Whip Mitch McConnell, and prominent Democrats
such as Hillary Clinton and John Kerry, had had the courage to stand up to President
Bush, and Vice President Cheney, the tide may have turned against a war. Senator
Kerry and Foreign Relations Committee Chair Biden could have been more skeptical of
the Bush administration. They both later regretted their decisions to vote for war
authorization, said that they didn’t want a war, and that the vote didn’t necessarily mean
the Administration would go to war. Perhaps more effectively, if some key Republican
Senators would have voiced opposition, the anti-war coalition could have claimed that
even prominent members of the President’s own party were against the war. This would
have added to the veterans groups, clergy and church groups, and other smaller
factions who lacked the massive political or cultural power to affect the result. One
group who did get some press was called Not in our Name. This was a collection of
people with family members who were victims of the 9/11 terrorist attacks and were
against using their loss as a pretext, or excuse, for an unnecessary war.

Conclusion

In retrospect, with more organization, money, and media support, it is possible
war could have been averted. Containment- with weapons inspections and increased
scrutiny- could have continued to be employed. Underground support for a people’s
revolution could have been fomented, if Iraqi citizens expressed interest. With Serbia
having had a peaceful people’s revolution overthrowing a brutal dictator merely three
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years earlier and just a few years away from a non-violent revolutions throughout the
Arab world, it would hard to argue that Hussein could not have succumbed to the same
fate. The Iran Nuclear deal of 2015 is also instructive with the Obama administration
and Secretary of State John Kerry averting a potentially explosive situation in
neighboring Iran with an international deal. In the end, with more of a focus on peace,
diplomacy and internationalism and less on nationalism and a rush to war, hundreds of
billions of taxpayer dollars could have been saved and the tragedy of allied and Iraqi
lives and land lost or ruined could have been averted.
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QUESTIONS: PART B
1. How many Iraqis and Americans were killed in the war? Why did many
Americans have “buyer’s remorse”?
2. How might this phenomenon of “buyer’s remorse” help us be cautious about a
current potential military action the President, Congressional leaders or
American people are now considering?
3. What argument did UN Secretary General Kofi Annan make against an
invasion of Iraq?
4. Was the Bush Administration claim about WMD’s found to be correct? How did
this effect the justification for war?
5. What were the 2 main ideas for preventing a conflict in Iraq?
6. List 3 other ways the Iraq war could have been prevented.
7. What methods did protesters use to advocate against the war?
8. APPLIED LEARNING; ESSAY: The National Priorities Project
(www.nationalpriorities.org) is an organization that advocates for shifting
military/war spending for use in reducing our debt, children’s education, health
care and for those most vulnerable in American society. Use primary sources
and reliable magazine/newspaper to research the cost of the Iraq War.
NOW- Imagine the conflict was resolved without attacking Iraq and you have a
chance to vote on how to use that money. Visit the NPP website and examine
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their research and advocacy. What projects would you have used the funds for?
Why?
9. APPLIED LEARNING; ESSAY: What lessons can we learn about war
prevention from chapters 3 &4 “The Iraq War-an avoidable tragedy”? How do we
apply this to other conflicts (e.g. the 2020 Iran Crisis, 2001 invasion of
Afghanistan, Vietnam War) and future conflicts. Use primary sources from the
bibliography below and approved teacher materials.

ACTIVITY: Throughout history peace activists have used colorful and clever
signs at rallies to advocate for their cause. Imagine you are a high school
student in 2003 that has learned about the potentially negative impact of a war
in Iraq. Create a poster for an anti-war rally in your state or province. Be as
creative as you wish.
*Use primary sources of newspaper/magazine article and pictures of posters
from the run up to the Iraq War. Review sources from the worldwide protests the
weekends of October 26, 2002 and February 15th, 2003. (e.g. Maine Sunday
Telegram 10/27/02: “Thousands March with Message of Peace”, UPI: 10/26/02
“Thousands protest Iraq war in DC”, Time 2/15/13: “Viewpoint: Why was the
biggest protest in world history ignored?” etc.)
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FINAL ESSAY: The final essay links the common themes present in these case
studies in non-violent action. A recurrent thread in these cases, are forms of
colonialism or imperialism. Northern Ireland was colonized by Great Britain, and
African Americans in the South were oppressed by a form of imperialism put
upon them by discriminatory state governments. Lastly, Iraq was invaded and
occupied in what is seen by many historians as based upon a long term pattern
of imperialism.
For this essay, compare the common themes of colonialism and imperialism
amongst all three case studies. Use primary sources from the bibliography and
footnotes. In your summary; give a reasoned argument as to how to break the
patterns of colonialism and imperialism. You may use a case study concerning
when this has been done positively, with beneficial results.
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EXPECTATIONS OF STUDENT LEARNING;

I will now reflect on my expectations for student learning of strategies of nonviolent conflict resolution based on the instructional activities that I’ve outlined. I expect
first and foremost for students to consider something they likely have not consideredthe effectiveness of using peaceful diplomacy to prevent conflict. Much of Social Studies
and English curricula is based on wars. Numerous U.S. Presidential Administrations
have conducted wars or ordered strikes on sovereign nations. Many students in the
U.S. live in communities plagued with violence, homicide, the proliferation of weapons
and a sense that some form of physical or mental violence is an acceptable way to deal
with someone who is “bothering” them. This thesis gives a whole new framework of
learning, and possibilities for the future.
The first questions in each section are for clarification of learning and to guide
class discussion. Examples include, “How did the civil war in Northern Ireland have
roots in the 16th and 17th century?” and “List 2-3 root causes of “the troubles.” Teachers
must first make sure students have read the material and understand the basic facts.
These questions help guide a discussion so that everyone, especially learners with
limited reading comprehension ability or interests, can understand what happened in
these narratives.
Questions such as “How many Iraqis and Americans were killed in the war?” and
“Why did many Americans have “buyer’s remorse?” allows students to discover the
holistic or true cost of war. My questions on how the conflict could have been prevented
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in all cases (Northern Ireland, the American South and Iraq) gives them critical thinking
skills in regards to conflict resolution.
Next, questions like “Imagine you are an African American teenager in 1950’s
Alabama. What do you think would be the most difficult thing to deal with? Why?”
encourage and elicit empathy in students for oppressed groups- something I hope to
advance. In the same chapter I ask the following question - What do you think King
meant by this quote “Darkness cannot drive out darkness, only light can do that. Hate
cannot drive out hate, only love can do that.” Give an historical or personal example of a
time when this philosophy/strategy was successful. This brings the theme home to them
personally- creating a true reflective experience for their own lives.
Finally - the APPLIED LEARNING and ACTIVITY sections: “In groups, create a
non-violent protest to counter race-based discrimination in current times. Use methods
from the Civil Rights Era.” brings the relevance and importance of this work to full
context as students will relate what they have learned to present - day lives in the
United States (or elsewhere). Their learning will show that these case studies have
importance today in their communities and their lives and that they have the power to
effect change and create a peaceful world.
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MAINE LEARNING RESULTS:
A list of standards/practices that “Ways to Peace” covers

The Guiding Principles guide education in Maine and should be reflected
throughout Social Studies curriculum. Examples of how students can show
evidence of those guiding principles in Social Studies may include:
C. Creative and Practical Problem Solver: Students draw conclusions about current and
historical problems using valid research and critical thinking.
D. Responsible and Involved Citizen: Students practice and apply the duties of
citizenship through the exercise of constitutional rights.
E. Integrative and Informed Thinker: Students compare and contrast to analyze point of
view and differentiate between reliable and unreliable primary and secondary sources.
Performance Expectations that include the application of the Guiding Principles
through Social Studies Major Enduring Themes - The term “major enduring themes” is
used in several places in the Social Studies Standards. This term refers to general
topics or issues that have been relevant over a long period of time.
The “enduring themes,” included in this work include:
• Freedom and Justice • Conflict and Compromise • Unity and Diversity • Continuity and
Change Over Time
knowledge and skills are denoted in the standards with an asterisk (*).

History 1: Students understand major eras, major enduring themes, and historic
influences in United States and world history, including the roots of democratic
philosophy, ideals, and institutions in the world by:
(F1) By explaining that history includes the study of the past based on the examination
of a variety of primary and secondary sources and how history can help one better
understand and make informed decisions about the present and future. *
(F2) Analyzing and critiquing major historical eras: major enduring themes, turning
points, events, consequences, and people in the history of the United States and the
implications for the present and future.
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(F4) Developing individual and collaborative decisions/plans by considering multiple
points of view,
weighing pros and cons, building on the ideas of others, and sharing information in an
attempt to sway the opinions of others. *
(D1) Analyzing and critiquing varying interpretations of historic people, issues, or
events, and explain how evidence from primary and secondary sources is used to
support and/or refute different interpretations. *
(D2) Analyzing and critiquing major historical eras: major enduring themes, turning
points, events, consequences, and people in the history of the world and the
implications for the present and future.
(D4) Making a decision related to the classroom, school, community, civic organization,
Maine, United States, or international entity by applying appropriate and relevant social
studies knowledge and skills, including research skills, ethical reasoning skills, and
other relevant information. *
History 2: Students understand historical aspects of unity and diversity in the
United States, the world, and Native American communities by:
(F1) Identifying and critiquing issues characterized by unity and diversity in the history of
the United States, and describing their effects, using primary and secondary sources. *
(D1) Identifying and critiquing issues characterized by unity and diversity in the history
of other nations, and describing their effects, using primary and secondary sources. *
(D2) Making use of primary and secondary sources, identifying and analyzing major
turning points and events in the history of world cultures as it pertains to various
historical and recent migrant groups
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COMMON CORE STATE STANDARDS:
A List of standards/practices that “Ways to Peace” covers

English Language Arts Standards » History/Social Studies » Grade 9-10
Key Ideas and Details:
CCSS.ELA-LITERACY.RH.9-10.1
Cite specific textual evidence to support analysis of primary and secondary sources,
attending to such features as the date and origin of the information.
CCSS.ELA-LITERACY.RH.9-10.2
Determine the central ideas or information of a primary or secondary source; provide an
accurate summary of how key events or ideas develop over the course of the text.
CCSS.ELA-LITERACY.RH.9-10.3
Analyze in detail a series of events described in a text; determine whether earlier events
caused later ones or simply preceded them.
English Language Arts Standards » History/Social Studies » Grade 11-12
Key Ideas and Details:
CCSS.ELA-LITERACY.RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources,
connecting insights gained from specific details to an understanding of the text as a
whole.
CCSS.ELA-LITERACY.RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an
accurate summary that makes clear the relationships among the key details and ideas.
CCSS.ELA-LITERACY.RH.11-12.3
Evaluate various explanations for actions or events and determine which explanation
best accords with textual evidence, acknowledging where the text leaves matters
uncertain.
Craft and Structure:
CCSS.ELA-LITERACY.RH.11-12.6
Evaluate authors' differing points of view on the same historical event or issue by
assessing the authors' claims, reasoning, and evidence.
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Integration of Knowledge and Ideas:
CCSS.ELA-LITERACY.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and
media (e.g., visually, quantitatively, as well as in words) in order to address a question
or solve a problem.
CCSS.ELA-LITERACY.RH.11-12.8
Evaluate an author's premises, claims, and evidence by corroborating or challenging
them with other information.
CCSS.ELA-LITERACY.RH.11-12.9
Integrate information from diverse sources, both primary and secondary, into a coherent
understanding of an idea or event, noting discrepancies among sources.
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COMMON CORE STATE STANDARDS ALIGNMENT
Northern Ireland (Chapter 1)
CCSS.ELA-Literacy >> History/Social Studies >> Grades 9-10, Grades 11-12

Unit/Chapter
Key Concepts

Northern Ireland (Chapter 1)
1.Use of non-violence in negotiations to end a civil war.

Essential
Questions

1. What strategies did Chairman George Mitchell and other leaders
use to succeed in a peaceful resolution to the Northern Ireland civil
war?
2. Why were the people of Northern Ireland ready to negotiate to end
this conflict?

Applicable
Common Core
Standards for
grades 9-10,
11-12

Key Ideas and Details:
CCSS.ELA-LITERACY.RH.9-10.1
Cite specific textual evidence to support analysis of primary and
secondary sources, attending to such features as the date and origin
of the information.
CCSS.ELA-LITERACY.RH.9-10.2
Determine the central ideas or information of a primary or secondary
source; provide an accurate summary of how key events or ideas
develop over the course of the text.
CCSS.ELA-LITERACY.RH.9-10.3
Analyze in detail a series of events described in a text; determine
whether earlier events caused later ones or simply preceded them.
Key Ideas and Details:
CCSS.ELA-LITERACY.RH.11-12.1
Cite specific textual evidence to support analysis of primary and
secondary sources, connecting insights gained from specific details
to an understanding of the text as a whole.
CCSS.ELA-LITERACY.RH.11-12.2
Determine the central ideas or information of a primary or secondary
source; provide an accurate summary that makes clear the
relationships among the key details and ideas.
CCSS.ELA-LITERACY.RH.11-12.3
Evaluate various explanations for actions or events and determine
which explanation best accords with textual evidence,
acknowledging where the text leaves matters uncertain.
Integration of Knowledge and Ideas:
CCSS.ELA-LITERACY.RH.11-12.7
Integrate and evaluate multiple sources of information presented in
diverse formats and media (e.g., visually, quantitatively, as well as in
words) in order to address a question or solve a problem.
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CCSS.ELA-LITERACY.RH.11-12.8
Evaluate an author's premises, claims, and evidence by
corroborating or challenging them with other information.
CCSS.ELA-LITERACY.RH.11-12.9
Integrate information from diverse sources, both primary and
secondary, into a coherent understanding of an idea or event, noting
discrepancies among sources.
Chapter
Content

Chapter 1 explores the origins of “The Troubles” in Northern
Ireland and how the non-violent tactic of international diplomacy
helped to end the conflict. The chapter explores how active
concessions from both sides, and cooperation were crucial to the
peace negotiations.Ch. 1 analyzes and asks students to evaluate
how these five key themes led to successful peace negotiations and
a lasting peace: Economic concerns, Patience, Trust, Compromise,
and battle fatigue (i.e. the common people being tired of the violence
and cost of war).

Sample
Assessment of
Student
Learning

ESSAY-Think of a current local or international conflict.
What lessons can we learn about diplomacy from the
Northern Ireland peace talks and Good Friday Accords
that we could use to problem solve this conflict? Use
sources from the bibliography below and approved
teacher materials.
Example- Students could discuss the Syrian civil war and
suggest bringing multiple factions together and a neutral
regional power for peace talks.
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COMMON CORE STATE STANDARDS ALIGNMENT
Civil Rights (Chapter 2)
CCSS.ELA-Literacy >> History/Social Studies >> Grades 9-10, Grades 11-12

Unit/Chapter
Key Concepts

Civil Rights (Chapter 2)
1.Use of non-violence in the face of an oppressive, racially
discriminatory social system, 2. Transformative change at a personal
and community level (see page 23)

Essential
Questions

1. How did Rev. Dr. Martin Luther King, Jr. develop his philosophy of
non-violence as a way to bring about transformative change in a
social system that was oppressive and racist?
2. How was Dr. King able to convince other civil rights activists to
adopt the philosophy of Non-Violence?
* Same as Chapter 1

Applicable
Common Core
Standards for
grades 9-10,
11-12
Chapter
Content

Similar to exploring the origins of “The Troubles” in Northern Ireland
in Chapter 1, Chapter 2 explores the origins of the civil rights
movement and its philosophy of non-violent resistance to racial
segregation. Racial segregation, a legal and cultural system with its
origins in slavery, took many forms, including discrimination in
schooling, employment, transportation, and political participation.
In order to resist segregation, Rev. Dr. Martin Luther King, Jr., drew
on the Biblical narratives of the life of Jesus as well as the recent
struggle for India’s independence from the British Empire led by
Mohandas Gandhi. He also drew on the philosophies of Mordecai
Johnson, A.J. Muste, and other advocates of non-violence. The
chapter thus provides some insights about how Dr. King came to his
commitment to non-violence.

Sample
Assessment of
Student
Learning

ESSAY- Explore in more detail how Dr. King became the
primary leader of the civil rights movement and convinced
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his followers to adopt a commitment to non-violence as the
central philosophy of the movement and key to strategic
planning. Use primary and secondary sources from this
bibliography/end notes and other sources for further
research.
Example- Students could discuss MLK Jr’s role in the
Montgomery bus boycotts, Selma marches or his writings
and books, to demonstrate how he gained status and
respect as a civil rights leader.
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COMMON CORE STATE STANDARDS ALIGNMENT
Iraq War (Chapter 3)
CCSS.ELA-Literacy >> History/Social Studies >> Grades 9-10, Grades 11-12

Unit/Chapter
Key Concepts

Iraq War (Chapter 3)
1.The varied reasons that political leaders chose to start wars. 2.
Why it is difficult politically and socially to advocate for peace.

Essential
Questions

1. What are the key ways the Bush Administration misled Americans
and the world regarding Iraq?
2. Why were certain countries and people willing to “go along” with a
war even if they may not have truly believed in it? What can we learn
from this?
3. How can students advocate for a peaceful solution to a current
local or international conflict?
same as chapter 1

Applicable
Common Core
Standards for
grades 9-10,
11-12
Chapter
Content

Chapter 3 explores the origins of the Iraq war including why the
Bush administration and political leaders advocated for attacking
Iraq. It outlines the political and social campaign (strongly criticized
as misleading) to convince Americans & allied countries to attack
Iraq. Other ideas explored are the reasons prominent detractors
were against the idea of war, if the pre-war intelligence was
legitimate and if there were other ulterior motives to start a conflict
such as an increased oil supply or long held hatred of Saddam
Hussein.

Sample
Assessment of
Student
Learning

APPLIED LEARNING; Letter to the Editor: Write a letter to the
editor of your local paper giving research based reasons
advocating for a peaceful solution to a current local or
international conflict. Be sure to cite specific evidence and
examples to make your case stronger and more compelling.
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Example- Students could suggest non-violent strategies for a
current Civil Rights movement, Palestinian rights in the
Occupied territories, or a city or statewide conflict.
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COMMON CORE STATE STANDARDS ALIGNMENT
Iraq War (Chapter 4)
CCSS.ELA-Literacy >> History/Social Studies >> Grades 9-10, Grades 11-12

Unit/Chapter
Key Concepts

Essential
Questions

Applicable
Common Core
Standards for
grades 9-10,
11-12
Chapter
Content

Iraq War (Chapter 4)
1. Strategic, peaceful solutions to the Iraq conflict 2. Negative
aspects of the Iraq war and preventable violent conflict in
general.
1. What are some strategies that could have been used to prevent
the Iraq war?
2. What are the main reasons why the Iraq war is considered such a
tragedy?
same as chapter 1

Chapter 4 explores the reasons why anti-war advocates thought
invading Iraq was a bad idea. It outlines numerous social, political
and media strategies that could have led to preventing the war. This
analytical exercise is meant to fully analyze this conflict and
encourage critical thinking for the future so that future wars may be
prevented. Lastly it outlines the negative impact of the war on the
U.S. and Iraq so that students know the true cost of war.

Sample
Assessment of
Student
Learning

APPLIED LEARNING; ESSAY: What lessons can we learn
about war prevention from chapters 3 &4 “The Iraq War-an
avoidable tragedy”? How do we apply this to other conflicts
(e.g. the 2020 Iran Crisis, 2001 U.S. invasion of Afghanistan,
Vietnam War) and future conflicts. Use primary sources from
the bibliography below and approved teacher materials.
Example- Students should write about such issues as using
reliable evidence, not being tempted into war for political
advantage or to gain natural resources. Some other issues
include leaders being honest with the public and brave
enough to go against popular violent conflicts.
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